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Logo: DuurzaambDoor:
National program for E.E. and E.S.D.
ESD in multistakeholder perspective

P3 + O6 + 3C = D2



Towards a 6 O approach

* Onderop (NGO, burgers)

« = Bottom Up Groups
« Onderwijs,

« = 3chools
« Onderzoek

« = Research
 Ondernemers

= Business
« Overheid (Rijk)

« = Government (National)
« Overheid (anderen)

« = Government (local + regional)

Co-Creatie

}B0ZIapuQ
Ondernemers

Cofinanciering

AND Overmorgen (tomorrow): Youth



National Program ESD

DuurzaamDoor

“Social Innovation

....... For the Green Economy”

For formal education (e.g. Ecoschools !)

But Also for Business, Civil Servants, citizens,
multi-stakeholder Groups

(non-formal and informal learning)
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= A Networking Approach: Coalition - Co creation -
Commitment and cofinancing.

Central Concepts in = A multistakeholder Approach: The 6 O’s: Central

‘DuurzaambDoor” Govenment; local governments, Entrepeneurs,
Reseacrch. Schools and Universities, Civil Society
and NGO’s and Youth participation

A Multi-level Approach: central and decentral:
National - provincial - local level. Organise in
connection to each other.

= A'learning’ Approach: learning by doing and doing
by learning. Focus on ‘social innovation’.

= An integral Approach: interconnected and
integrated issues: People, plant, profit: social.
Ecological and economic view integrated.

= A tranformative Approach: learning not only
focused on knowledge and existing systems, but
challeging towards new and innovative pathway’ to
sustainability. Learning for change..



Top Down and
Bottom Up




Interdependence of issues iz
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aﬂ"eadmg the srchools of yesterday

being faught by the feachers of the past=

tth method s the Midadle Ages
fo sofve the ewéfeh; of & Ez‘_!‘f’eﬁ-{ )




UNECE : competences in ESD ~

Combinatie maken van kennis en inzichten;

HOLISTIC APPROACH
- Integrative thinking

- System thinking, inclusivity LEARN | NG

- Dealing with Complexity FOR -
FUTURE

w0 NaZons

ENVISIONING CHANGE

- past, present, future
- Inspiring engagement
- Exploring alternative futures

nk
mmomic Commission 1or Europa
Iratugy for Edecabion i Sestainadl
Cerealopmeni

ACHIEVING TRANSFORMATION

- Transformation of pedagogy
- Change of learning systems
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Learning for Sustainability Core Competencies

Cluster I¥Y—Session 1: Teaching, Assessing, and Promoting 217 Century Competencies

UN DESD Meeting—Na=oya, Japan
Movember12, 2014
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Sustainable Development Goals

Leamning Objectives
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ED forCampus Sustinability & Professor .
Office forSustinability & Environmenta| Studis sustain
We=tarn Michigan Unhrarsity




Have a closer
look:

What does it
mean for
(TVET) schools







STUDENTS SHOULP
LEARN ABOUT
CUsSTAINABLE

DEVELOPMENT AND

SCHOOL GARDEN PROGRAMMES CAN
TEACH HEALTHY EATING AND HELP BUILD
AN EMOTIONAL CONNECTION WITH THE
MATURAL WORLD

EDWCATION IS THE BEST
TOOL FOR CLIMATE CHANGE
AWARENESS

GLOBAL CIMIZENSHIP
10 HELP THEM
UNDERSTAND THE
WORLD THEY LIVE IN
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SCHOOL BUILPMGS SHOULD BE SAFE AND
SUSTAINABLE, CONSERVING WATER AND
ENERGY AND REPUCING WASTE
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THE WHOLE SCHOOL
APPROACH ADDRESSES THE
HEEDS OF ALL LEARNERS

CCHOOLS SHOULD BUILD
RELATIONSHIPS AND ENGAGE
VHTH COMMUNITY ISSUES

STUDENTS, PARENTS,
TEACHERS, FRINCIPALS,
SCHOOL MANAGEMENT AND
THE COMMUNITY SHOULD BE
[NVOLVED IN SCHOOL DECISIONS.
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THE WHOLE SCHOOL APPROACH TO
SUSTAINABILITY BRINGS TOGETHER WHAT IS
TAUGHT, HOW IT'S TAUGHT, EXTRACURRICULAR
ACTIVITIES, TEACHER TRAINING, DECISION MAKING
5 PROCESSES, THE PHYSICAL BUILPINGS, THE
ENVIRONMENT, AND THE WIDER COMMUNITY,




Seven elements a WSA &%

Environmental
Review

Eco Code

Informing &
Involving

Curriculum

Monitoring &
Work

Evaluation




Learning Ecology, SYSTEM, Curriculum

Learning Ecology

Dimensions

of Learning
Learning about
Learning to do
Learning to be
Learning whera
Learning to
transform

15



What about our future in
times of COVID-19 ?

Interconnection between
Health, Food-systems,
Biodiverity,

Vulnarable economies in
a globalised world

What about future Crises
as Climate Change ?




Type of interventions

for change = : ; q J

AGREE on VALUES

Motivate the

‘regulation’ ‘pacification’

‘negotiation’ ‘LEARNING’




Transition model

Increasing structuration
of activities in local practices

A
Socio-technical i T T ibiiset
landscape T A e

(exogenous .Y Landscape developments s e Y
context) / \ put pressure on existing regime, il .
/ which opens up, 7~ New regime
/ creating windows P influences
/ Market, user ~N Aof opportunity for novelties / landscape
f — —
o
Socio- /
- /
technical —
regime ' >

/ 2 . . . New configuration breaks through, taking
Socio-technical regime is / advantage of ‘window of opportunity’.

|
I ‘dynamically stable’. Adjustments occur in socio-technical regime
f On different dimensions

v A\ there are ongoing processes / ~A \
. 5 Elements become aligned,
External influences on niches P and stabilise in a dominant design. i A
(via expectations and networks) »7_ 77 7 Internal momentum increases Failed
% . % A 7 A innovations
Niche- . Tl e
; : AAA A ¥ : . : < ;
innovations ~ Small networks of actors support novelties on the basis of expectations and visions.

Learning processes take place on multiple dimensions (co-construction).
Efforts to link different elements in a seamless web. )
» Time




Model for Transition (adapted DRIFT Institute, @Loorbach)
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Improvement ? Innovation ? Transition ?




The world we have made
as a result of the level of
the thinking we have
done thus far creates
problems we cannot
solve at the same level of
thinking at which we

creafﬁd the,m e



Formal
Education

| DOCTORATE

]
vocational education |4 labour market

Overview Dutch educational system

* HIGHER — SPECIALIST TRAINING ]
PROFESSIOMAL n QUALIFICATION LEVEL &
ACADEMIC HIGHER EDUCATION 1year SENIOR SECONDARY 3 I
EDUCATION [  (HEOMASTER) I VOCATIONAL EDUCATION (MBO) Ule—
(UMIVERSITY/ 1-3 years # N
WO MASTER) ﬂ‘— i : on
: MIDDLE BASIC
B 1-3years pra— breeioid PROFES- N \ocutona ENTRY 0 Formal_
""""""""""" i A Y rrichs SIONAL i TRAINING ! Education
TRAINING
AmEnE IT &TT&JGMHER PRAIFESCHAAL ASSOCIATE T QUALIFICATION SUALHICATIN, S qmuLL:FE ﬁmw #
(UNIVERSITY/ EDUCATION DEGREE  [agf WUALIFICATION LEVEL3 LEtEL2 1 year b
2
WO BACHELOR) (HECREHELOR R ypng R 3years yairs N
4 yBars Lf 3-4years | | - =5
Jyears
" A . A | A 1 A . A A . I
: |
PRE-UNIVERSITY SENIOR
EDUCATION SECONDARY THEORETICAL COMBINED ADVAMCED BASIC
{Vw0} GENERAL PROGRAMME | | PROGRAMME | | VOCATIONAL | [ vOCATIONAL
6 years EDUCATION PROGHRAMME | | PROGRAMME III
age12-18 (HAVD)
§ yBars \
age12-17 PREPARATORY SECONDARY
VOCATIONAL EDUCATION (VMBO) Informal
o n AYEATS die 12-W0 Education
‘ BASIC CURRICULUM ‘
* * f (EQF: European Qualification
Framework)
PRIMARY EQUCATION
S years, age 4-12
yEam e 3 - £OF fevel




Some characteristics of the Dutch Education System

» No national curriculum (in detail); just an examination check + Inspection
Council

» Freedom of education is a constitutional right (article 23)

> VET-level, senior secondary vocational education and training:

A central role for SBB, the Foundation for Cooperation on Vocational
Education, Training and Labour Market

« Labour market + VET colleges cooperate at national, sectoral and regional
level

« Advising the minister of Education on linking vocational education with the
job market



Facts & Figures of the Dutch TVET-system

» 490.000 VET students Sector chambers (labour domains):

> 54.000 VET employees . Engineering and construction

. Mobility, transport, logistics and
» 66 VET colleges/schools maritime

. Health, welfare and sports

. Business and trade

. ICT and creative industry

. Food, agriculture and hospitality
. Economics and safety

. Specialised craftsmenship

. Entry training

N =

> VET education trains 40% of
the labour force

> “the foundation of our economy”

OooONOUT P~ W

> Regional orientation; Sectoral focus

“Strong education & training today .......... ,
.............................. for the professions of tomorrow” (SBB)



Building flexible Qualification Files
(European Qualification Framework, EQF-levels)

« A common or Basic part (50%)
1 or more Profile parts (35%)
1 or more Parts of choice (15%)

(v}
. @ OPLEWDAMG — COURSE
J EWALIBLCATHE = QUALIFICATION

W rossite ¢ = QUALIFICATION FILE




Duurzaamheid in het beroep C

The position of ESD in the Dutch VET - system

Common practice at the moment:

1. ESD content in the basic lessons on citizenship training s " — , o
— __ﬁq'

2. Sustainability as part of the specific courses of a sector
(i.e. engineering, health, food) P edYactief

3. In depth ESD content in a general choosing part of the qualification
system

Growing sense of urgency for a Circular Economy provides chances for ESD:

» Opportunities from climate policy agendas

» Sustainable industries and companies (business models are changing)
» Students ask for ‘circular skills’

» Teachers or educators with competences in learning for sustainability



Exemple: region Friesland

RCE SPARK FRYSLAN

“Together we learn to make the
difference we want to see in the
world”

Recently a whole school approach to sustainability (WSA) framework has been developed in
codperation with Arjen Wals (WUR), distinguishing:

vision, in which ESD is incorporated;
curriculum, facilitating the integration of the complex challenges of our times;

pedagogy and didactics, facilitating teaching and learning in an interactive, learner-centred
way, enabling exploratory, action oriented and transformative learning;

policy and faciliatory management, focusing on an environment that pro-actively stimulates
sustainable values and behavior;

professional development, facilitating individual teachers as well as teams to develop new
behavior, knowledge and skills needed for transformative learning;

connecting the school to its physical surrounding (landscape) as well as to the social
community, facilitating the interaction between learners, the context in which the complex
challenges of our time become manifest and the people who are already involved in positive
actions to address these challenges.

Core competences for ESD focus on

critical and systemic thinking, collaborative decision-making, imaginative envisioning, developing
emotional intelligence and the ability of changing perspectives and the willingness to take
responsibility for present and future generations, thus fostering broad prosperity.




Example: region Friesland

RCE SPARK
FRYSLAN

“"Together we learn to
make the difference we

want to see in the world”

ESD - variety of core competences

critical and systemic thinking
collaborative decision-making
iImaginative envisioning
developing emotional intelligence

* the ability of changing perspectives

* the willingness to take responsibility for
present and future generations, thus
fostering broad prosperity

More information:




Doing t
Doing t
Doing t

Doing new things, .....
Doing better things, .....
Doing more sustainable things,

Developing new competences, ....

Nings, .....
nings good / in a proper / effective way,

nings better,

Developing new practices, structures, systems, ...

No one

has a blueprint for a sustainable future




Business asks (new/adequate/innovative (?)) workforce.
« There are always new (technical) inventions ?

 New markets are developing and challenge entrepeneurs?
* Youth is seeking for their own future desires ?

» General opinion and society ask for change ? ECONCMY

Bl alamy stock photo

is there a driving force to SUSTAINABLE future?

is there a ‘urgency’ for change towards SUSTAIBILITY?

is there a ‘business model’ for SUSTAINIBLE PRACTICE?
do we have the COMPETENCES to change?

ROLL




Future Orientation:

o AWARENESS
& VISION

o BASELINE ANALYSIS

" Adapted from The Natural Step



It is all about attitude ! 82

‘“We keep moving forward, opening new
doors, and doing new things, because
we're curious and curiosity keeps
leading us down new paths.”

- Walt Disney

Be curious for knowledge, driving forces and values, technical and
social innovations, passions and benefits, position, of OTHER

actors.

Its is not always about talking and persuading, it is also about
questioning and deep listening. About having a stimulating

dialogue.




Analyse: actors, drivers, system

NEW TYPES OF
INFRASTRUCTURE

SPORT, LEISURE
AND
INFRASTRUCTURE
SECTOR

System changes

USERS AND

BUYERS OF THE Reconstructions and renovations

PROGRAM AND New technologles

SERVICE
PROVIDERS

Innovative programs

New social management

New education & training programs
New types of community centers



UNEVOC TVET Leadership Programme 2019

Capacity building for transformational TVET
leaders: Vision, knowledge and sKkills

§|>

UNEVE"C

Unitesd Nafiors : Infesmational Cenirs
Educ.'lbunal.Sonrbﬂcand + for Technical and Vocational

o il e o TVET LEADEHSHIP

https://unevoc.unesco.org/ pub/unevoctlp 2019.pdf



Concept of the UNEVOC TVET Leadership Program

Greening TVET Leadership Skills
ICT and TVET Management
Youth & Skills Skills

. Up-to-date thematic Skills and ability to effect
Strategic knowledge knowledge change
Vision for Knowledge ] Skllls for
change forchange J

change
Effective TVET leaders

SDGs & TVET
Strategy




Figure 2. Programme modules and outcomes
Vision — Knowledge - Skills

1. Sustainable Development Goals and UNESCQ'’s Strategy for TVET &

. TVET policy, quality assurance and monitoring
. Greening TVET

. Work-based learning systems
. Inspiring learning with technology in TVET
. Entrepreneurship and emerging trends in TVET

. Leadership

. Strategic institutional planning and management
. Proposal development
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So: thank you for attention. Let’'s muddle through together, stumbling forward
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